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ABSTRACT: To achieve quality education worldwide, it is necessary for teachers to investigate in their educational 

context in order to understand and intervene in teaching-learning process. The present article aims to explain the 

current state of educational research linked to teaching practice. The study was carried out between January to April 

2021, in department of La Libertad, its capital Trujillo being located in northern Peru. The applied methodology 

responds to the qualitative approach and cross-sectional phenomenological research design. Participants were 46 

teachers from initial, primary and secondary educational levels of public schools. Information was collected through 

a semi-structured interview and analysis of information was processed through Atlas software. ti7 that allowed to 

organize and hierarchize the data in categories and codes, starting with four a priori categories and in the process three 

new categories emerged. Results have found a serious contradiction between positive conception of teaching staff 
about educational research as a contribution to education and the link between it in their teaching practice. Conclusions 

clarify the panorama of the teaching conception about research and the reasons why they have not been able to link it 

to their teaching practice. 
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INTRODUCTION 

 

Educational research has great importance in education field, strong point is to describe, explain and predict facts and 
/ or phenomena occur in educational context, applying scientific method to address problems in order to contribute 

towards a change for learner's benefit and educational system. Fernández and Johnson, (2015) argue teachers seek to 

improve their practice with action research. Cuevas and Mireles (2016); León (2016) and Burgo et al. (2019) refer 

that educational research is oriented to understand social aspects, teaching practices, educational policies and 

immediate problems require attention in school context. However, it is very clear educational research is not always 

immersed in teaching practice. Mojica (2020) points out school should involve practices of intellectual exercise, 

particularly research. Absence of teachers in scientific communities and low intellectual production evidences a 

departure from research practices of teacher. In Peru, the few educational investigations carried out by teachers of 

Regular Basic Education (RBE) are carried out in universities as a means of obtaining a university degree but after 

that, they do not carry out research of their own volition. CONCYTEC (2019) has indicated that at the end of that 

year, the country has 4266 registered researchers and that most of them dedicate their time to research and other 

professional activities, but reports show researchers are in universities, but not in schools. CONCYTEC also promotes 
research in educational institutions, with purpose of involving teachers and students from all over the country, in fairs 

such as "Peru with science" and simultaneously also the National School Fair of Science and Technology " Eureka! 

2019", but only a few schools participate in these events. 

 

Problem is clear, from schools do not emerge research teaching staff, even though they are aware of importance of 

educational research in educational quality in the country, teachers do not research, so much so that it is difficult 

complement research to teaching practice and this due to they have very marked forms , strategies, pedagogical and 

didactic processes that are applied in curricular areas in accordance with provisions of the Ministry of Education and 

it has not been necessary for them to generate new forms of teaching and learning that leave educational context 

already regulated. Montes and Mendoza (2018), found there is a lack of a link between research, teaching and local 

social environment. Carreño et al. (2019) propose actions of teachers should go beyond teaching of classes in 
classroom. These actions should also include other aspects such as understanding of theoretical for its application in 
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practice, research as a necessary resource to improve teaching work and interrelationship between teachers and 

academic community. Díaz et al. (2019) affirm a high rate of teachers maintains that they agree that research has a 

low impact on teaching. Perines (2017); Murillo et al (2017); Olivares (2019) and Pinto (2020), have found research 

competencies of faculty of the initial, primary and secondary level, are not sufficient to develop quality research and 

most of them share a kind of collective culture of research rejection. Ventura (2020) states great problem suffered by 
teachers of basic education, is centered on their little experience for scientific research, so they do not develop such 

practices and skills.  Sánchez (2016) found attitude towards research is perceived as low, with little difference between 

men and women. Among the reasons they argue are methodological difficulties, lack of time, resources and access to 

research, noting that teaching is unrelated to educational research. However, Perines and Murillo (2017) disclosed 

there is a reasonably positive perception of teachers about educational research as well as its possibilities to improve 

education. Given this, León (2016) affirms educational practice presents complex and diverse realities and must also 

address changes through new ways of thinking and producing that reality and must be addressed through research 

works developed by themes respond to the problems found in the different learning environments. Thus, to improve 

quality of education, teachers must investigate, know their educational reality and problems they must attend to in 

order to generate changes to guarantee good professional performance for the well-being of learners and educational 

community. In this sense, the objective of this research is explaining current state of educational research linked to 

teaching practice. 
 

METHODOLOGY 

 

Research responds to a qualitative approach with phenomenological design which allowed to assess individual 

opinions of teachers in order to explain current situation of educational research linked in their teaching practice. This 

study was developed with participation of 46 teachers of regular basic education who work in public schools located 

in La Libertad department in Peru, with a professional university degree at the initial, primary and secondary education 

levels. Inclusion criteria are had to be teachers with more than 10 years of teaching experience, in the status of 

appointed or hired in public schools. Study period is cross-sectional given that the information was obtained during 

January to April 2021. Applied instrument was a semi-structured interview where 10 questions were raised in advance 

of interview schedule, oriented to four a priori categories: a) contributions of research in teacher's practice; b) 
educational research and its link with teaching practice; c) educational policies for research and d) knowledge of 

teachers in research.  Three new categories were proposed: e) attitude and teaching staff quality that investigates; f) 

research culture and g) exclusive dedication to pedagogical work (Table 1). For processing of information, software 

for qualitative data analysis atlas.ti7 Version: 7.5.16 was used. 

 

Table 1. Matrix of categories and their respective codes in order of frequency obtained from testimonies of faculty 

between January and April 2021. 

Categories   Associated codes displayed in order of frequency 

Contributions of 

research in teaching 

practice 

- Research improves educational quality and generates new educational proposals 

- Helps to solve difficulties that present the students 

- Educational improvement plans and innovative projects to generate learning 

- Contributes in the performance of teachers and students 

- Strengthen pedagogical and managerial practice 

- Improves pedagogical work in daily work 

- Improves teacher training, performance in the classroom, school and 

community in the search for transformative change 

- Transforms educational practices and improve learning in students 

- Contributes to improving teaching educational practice 

- Research to improve teaching practice is a priority 

- It presents projects, ideas for improvement in practice and educational 

management 

- Identify weaknesses in teaching and learning 

- Allows to reach a level of professional development 

Educational research 

and its link with 

teaching practice 

- The theories obtained by research are applied in pedagogical practice 

- Educational policies propose to investigate in the classroom, but this is not done 

- Educational research is not replicated in the students by teachers 

- Research must get out of the real problems in school 
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- Educational research is little disseminated to teachers 

- There is very little review of educational research by researchers 

Educational policies 

for research  

- The Ministry of Education is more interested in implementing the National 

Curriculum 

- The Ministry of Education should train teachers and promote research 

- Low or no funding sources for classroom research 

- Scarce economic budget and resources for research 

Knowledge of 

research teaching 

staff 

- Knowledge of scientific research is basic  

- The Ministry of Education does not promote trainings or workshops in research 

- Research courses are learned at university, but over time we forget 

- Little knowledge in scientific research methodology 

Attitude and quality 

of the teaching staff 

researching 

- Conformism to the application of the educational model imposed by the 

Ministry of Education 

- Poor motivation and incentive to do research in the classroom 

- Little faculty interest in research 

- Interest in developing their classes without giving scientific solutions to the 

problems of the students 

- Little commitment to doing scientific research in school 

- Lack of time and financial resources to devote to research 

- Indifference to educational research  

Investigative culture - Research product of theses to obtain bachelor's or postgraduate degree  

- Poor culture to investigate in the classroom 

- Low levels of scientific preparation 

- It requires dedication and exclusivity. 

- Doing scientific research in classrooms is not a peer-to-peer topic 

- Solutions based on experience  

- Poor culture to investigate in the classroom 

Exclusive dedication 

to the pedagogical 

work 

- Limited time to do educational research 

- Excessive educational labor overload 

- Exclusive dedication to the preparation of classes and pedagogical chores 

- Session planning and material preparation observe time 

RESULTS AND DISCUSSION 

 

The results with Atlas. ti7 software, suggest that opinions of the teaching staff regarding contributions of research in 

practice of teacher are very encouraging, they explain educational research contributes to improving pedagogical 

practice of teachers which allows to strengthen educational quality, they also affirm it is transformative because with 

research improvement plans and innovative educational projects are generated to face educational difficulties, socio-

emotional problems affect students and other types involved in educational process. Likewise, they refer it must be a 

priority to carry out research in classroom because there are many problems require attention and solution to guarantee 

good educational results. These opinions are very favorable because the faculty confirms research contributes a lot in 

their professional performance, here are some testimonies that attest to this. 

 
From point of view of teachers, educational research does contribute and improve their teaching practice and above 

all benefits students. With regard to opinion of teaching staff on link of educational research in their teaching practice, 

panorama is diverse. They refer that knowledge and theories obtained by research are applied in pedagogical practice, 

educational policies propose to do research within classroom however this is not carried out, teaching staff solves 

educational difficulties without need to do research because that requires a lot of time and that they know of research 

that teachers have carried out but their contributions and innovations are not replicated by others and other teachers to 

the students. Likewise, consider investigations are little diffused and that in addition to this educational research 

carried out by researchers is reviewed very little, they also consider it necessary for research to get out of real problems 

that arise within schools. 

 

These opinions emphasize the little link of educational research with the very practice of faculty, despite being aware 

of contribution of research in their profession, they dissociate it from their daily activities, as if it were not necessary 
to improve their own performance and provide solutions to educational needs of their students. Opinions of teaching 
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staff of how they perceive orientation of Educational Policies for research in teaching practice is negative, they 

consider the Ministry of Education establishes policies giving greater interest to implementation of national curriculum 

in order for teaching staff to design and implement the educational spaces for the student population , as well as 

methodological strategies and use of teaching materials and resources are applied, but does not propose 

implementation of dedicated spaces for educational research, there are no sources of funding for research in classroom, 
as well as resources available to teachers, so Ministry of Education or local educational management units should 

promote research and train teaching staff in research.  

 

Regard to opinions issued by faculty on knowledge they have in research ensure their knowledge is basic and how 

they perceive level of knowledge of their colleagues about scientific research, they replied are also basic or scarce, for 

the reason that they indicate that they do not receive training or workshops to expand that knowledge and what they 

know learned in the university and that they were where they carried out educational research, with purpose of 

obtaining their academic and / or master's degree, however over the years they forget how to do research therefore, it 

is not perceived within their educational institutions that their colleagues do research and that their colleagues who 

study master's degree and are doing their thesis , it is very difficult for them to do scientific research, because they are 

not used to it. This category emerged from interviews with faculty whose results are very discouraging, even more so 

when in previous questions they stated educational research contributes a lot to their teaching practice, the attitude 
and its qualities show the opposite, when asked what is the reason why the teacher does not investigate? they indicated 

researching requires a lot of time and they do not have it, they also do not have economic resources, they do not feel 

motivated, the interest in research is almost nil, they have been satisfied with applying in their work what the Ministry 

of Education establishes so they consider that it is no longer necessary to do so, therefore they show great indifference 

to research. 

 

Another category emerged from the study is the research culture, teaching staff does not carry out research, they have 

no initiative, nor interest in doing so and many of them have responded educational research they have carried out has 

been in the university, this being a requirement for obtaining their degree or academic degree of master's degree , but 

at the end of their studies they have not done research again because the difficulties in classroom are addressed not 

with research but with solutions based on their knowledge and experience, likewise they manifest that their knowledge 
and scientific preparation is low. 

 

The category finally emerged is exclusive dedication to pedagogical task. Most of teachers have emphasized have the 

time to do research, a whole day for development of the classes and the remaining time for planning of didactic units, 

learning sessions, elaboration of educational materials, review of tasks, elaboration pedagogical documents and others, 

already absorbs its day completely, also they refer that in the educational system overcharge labor to teaching staff 

with pedagogical documents. 

 

As a discussion of results obtained, it has been found until now it has not been possible to link educational research 

with teaching practice as stated by Orler (2012), both activities are incompatible. This study has found great 

contradictions between what teaching staff thinks and their attitudes when linking educational research in their practice 

itself, their testimonies affirm the value and research contribution to strengthen their professional performance, attend 
and respond through solutions to educational needs, but this remains there, studies such as those of Perines and Murillo 

(2017)  found similar findings where the teacher's perception of educational research is reasonably positive; this 

indicates that the teaching staff is aware of the importance of research however their actions are different. 

 

Other studies by Cuevas and Mireles (2016) found educational research is not always immersed in teaching practice. 

Montes and Mendoza (2018) found there is a lack of a link between research, teaching and local social environment. 

Díaz et al. (2019) report teachers agree that research has low educational impact. These findings are opposed to 

theoretical contributions of Carreño et al. (2019) who explain actions of teachers must go beyond the teaching of 

classes. González and Fahara (2018) argue results obtained from an educational research must transcend specific 

problems of educational context and Sáez (2017) explains educational research generates new knowledge through 

solution of problems in educational field and Quintero et al. (2018) insist research has to arise from needs of school. 
 

Meanwhile, teaching staff is aware educational research contributes to educational quality and this does not transcend 

their teaching practice is alarming for our global education. Other findings of this research have allowed to know 

teaching staff perceives educational policies for investigation in its practice are negative and insufficient, that it does 
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not have support of educational authorities to promote and do research in classroom. Montes (2018) alleges final goal 

of research of education and of educational policies is educational change. 

 

In addition, testimonies of faculty indicate their levels of knowledge about educational research and methodology of 

scientific research is basic or almost nil, what they learned was in the university but over the years they have forgotten; 
with regard to their attitudes towards research are of indifference, they claim not to feel motivated and interested in 

doing research for the same reason that it demands a lot of time, these results are similar to those obtained by Perines 

(2017); Murillo, Perines and Lomba (2017); Olivares, (2019) and Pinto (2020) who found research skills of teachers 

are not enough to develop quality research and most of them share a kind of collective culture of rejection of research, 

among the reasons argue methodological difficulties, lack of time, resources and access to research, finally Sánchez 

(2016) also concludes attitude towards research is low, noting educational research is dissociated from teaching 

practice. 

 

Thus, in their practice there is no research culture, they hardly carry out educational research, solutions to educational 

problems are addressed from experience itself. Jiménez and Duarte (2013) argue researcher must have an innate 

vocation, feel love of science as a change and solution factor of problems contributing to knowledge; Pérez et al. 

(2014) argue faculty should feel committed to society and be able to solve problems in their environment; so before 
contributions of these authors can be reflected there is still no commitment on the part of the teacher to be a researcher, 

there is an absence of love for science and therefore for search for problem solving. 

 

Fontaines et al. (2019) report research of fsculty shows leadership qualities, cognitive, pro-social and academic skills 

to undertake research tasks. And Montañez (2019) refers you must have time to seek information, be autonomous, 

have self-control, moral attitude and properly use techniques and methods of research, however in this study these 

attitudes have not emerged from the teachers’ testimonies, but their dedication is exclusive to pedagogical task; that 

their knowledge, effort and time is destined to the development of their classes and pedagogic activities such as the 

programming of their didactic units, learning sessions, materials and other actions of their practice, therefore there is 

no time for research. Thus, these findings remain contradictory, as well explained by Colén and Castro (2017) in the 

relationship of theory and practice can present obstacles and may lead to questioning the usefulness of this; it is then 
that this broad study plus uncertainty, if it is known educational research contributes to change and improvement of 

educational practices why teaching staff does not investigate. 

 

FINAL CONSIDERATIONS 

 

Teaching staff recognizes educational research contributes to improving their professional practice, which provides 

solutions to problems of students and the school, but does not transcend beyond thought towards the practice itself. 

Teachers do not carry out research within the school, existing research is not reviewed to replicate them, research is 

not within their priorities or academic activities, therefore, it demonstrates a serious disassociation between 

educational research and its practice. Educational policies do not articulate teachers’ work with educational research; 

training, advocacy, motivation, funding, and resources to do research is beyond their reach. Knowledge on how do 

educational research is basic or almost nil, the lack of research practice and motivation make you lose interest therefore 
doing research is not within your possibilities. Attitude of teachers to investigate is negative despite recognizing and 

giving value to research, lack of interest, the conformism to follow guidelines of educational model has generated 

little will for research. Research culture is absent, it is not a topic of interest or that is commented on within the 

educational context, solutions to educational problems are resolved from own experience of teachers. Dedication of 

teaching staff is exclusive to pedagogical work, their time is destined only for their pedagogical activities which does 

not allow them to do research, from their point of view, this requires time and that is what they have less.  It is 

recommended to authorities, managers and teaching staff that being educational research transformative and 

generating new knowledge in order to improve teaching-learning process, take appropriate measures to implement 

research-oriented actions within educational context. 

 

REFERENCES 

 

1. Barros, Carlos y Turpo, Osbaldo. (2017). La formación en el desarrollo del docente investigador: una revisión 

sistemática. Revista Espacios, 38(45). 



Current Status Of Educational Research Linked To Teacher Practice In Peru 

804 

2. Burgo, Odalis., León, Jorge., Cáceres, Maritza., Pérez, Coralia y Espinoza, Eudaldo. (2019). Algunas 

reflexiones sobre investigación e intervención educativa. Revista Cubana de Medicina Militar, 48(2), 316-

330. 

3. Jiménez, Viviana y Duarte, Sergio. (2013). Características del perfil de los investigadores categorizados por 

el Consejo Nacional de Ciencia y Tecnología del Paraguay. Revista Internacional de Investigación en 
Ciencias Sociales, 9(2), 221-234. 

4. Concytec (2019). Conoce quiénes, dónde y qué estudian los investigadores peruanos en el RENACYT.  

5. Colén, María y Castro, Leyla. (2017). El desarrollo de la relación teoría y práctica en el grado de maestro 

en educación primaria. Profesorado. Revista de currículum y formación de profesorado, 21(1), 59-79. 

6. Cuevas, Jazmín y Mireles, Olivia. (2016). Representaciones sociales en la investigación educativa. Estado 

de la cuestión: producción, referentes y metodología. Perfiles educativos, 38(153), 65-83. 

7. Delgado, Kenneth., Gadea, Walter y Vera, Sara. (2018). Rompiendo Barreras en la Investigación. Ediciones 

UTMACH. 

8. Fernández, María y Johnson, Daniel. (2015). Investigación-acción en formación de profesores: Desarrollo 

histórico, supuestos epistemológicos y diversidad metodológica. Psicoperspectivas, 14(3), 93-105.  

9. FONDEP (2019). La escuela que investiga. https://www.fondep.gob.pe/wp-

content/uploads/2020/01/laescuela_que_investiga.pdf  
10. Fontaines, Tomás., Casimiro, Walther y Casimiro, Consuelo (2019). Cualidades del investigador novel según 

el investigador experto. Conrado, 15(69), 110-118. 

11. González, Jaime y Fahara, Manuel. (2018). Fundamentos de investigación educativa. (Volumen 2 y 3). 

Editorial Digital del Tecnológico de Monterrey. 

12. Lirola María., Asencio, Margarita., García, Teresa., López, Manuel., Roith, Cristian y Prados, Esther. (2018). 

Investigar la educación. Encuentro de investigación del alumnado 2018. EIDA. Colección de libros 

electrónicos n. 92.  

13. León, Mayra. (2016). La actividad investigativa de pregrado a través de la práctica docente: los proyectos de 

investigación educativa. Revista de Investigación, 40(88), 54-77. 

14. Mojica, Fredy. (2020). El docente y la investigación educativa: una dicotomía entre intervención e 

investigación. Revista Educación y Ciudad, (38), 47-58. 
15. Montes, Isabel y Mendoza, Pilar. (2018). Docencia e Investigación en Colombia desde la Perspectiva del 

Capitalismo Académico. Education Policy Analysis Archives, 26(40), 1-29. 

16. Ventura, Ulises. (2020). Perspectiva del personal docente peruano sobre las razones y las limitaciones que 

imposibilitan una dedicación continua para con la investigación científica. Revista Educación, 44(2), 219-

237.  

17. Montañez, Nancy. (2019). Guía 1. Cualidades del investigador-inventor. Cuadernos ETITC. 9-10. 

18. Olivares, Ruby. (2019). Vínculo docencia-investigación: las experiencias de estudiantes, académicos y 

autoridades de dos carreras del área de biología. https://repositorio.uc.cl/handle/11534/22988. 

19. Orler, José. (2012). Docencia-Investigación: ¿una relación antagónica, inexistente o necesaria? Academia: 

revista sobre enseñanza del derecho de Buenos Aires, 10(19), 289-301. 

20. Pérez, María., Topete, Carlos y Rodríguez, Luis. (2014). Modelo para la formación y el fortalecimiento de 

investigadores en las universidades. Investigación administrativa, 43(114), 82-95. 
21. Perines, Haylen. (2017). Las murallas invisibles entre la investigación educativas y los docentes. Ciencia y 

educación, 1(1), 11-21. 

22. Perines, Haylen y Murillo, Javier. (2017). Percepciones de los docentes en formación sobre la investigación 

educativa. Estudios pedagógicos (Valdivia), 43(1), 251-268. 

23. Perines, Haylen. (2018). ¿Por qué la investigación educativa no impacta en la práctica docente? Estudios 

sobre Educación, 34, 9 – 27 

24. Pinto, Lyda. (2020). Competencias investigativas en docentes de la asignatura de investigación de educación 

básica y media. Mérito-Revista de Educación, 2(4), 12-31. 

25. Quintero, John., Miranda, Christian., & Rivera, Pablo. (2018). Tendencias de investigación en formación 

permanente de profesores: estado del arte e interpretación de actores clave. Actualidades Investigativas en 

Educación, 18(2), 1-29 
26. Rivas-Vallejo, Carlos., Gracia-Chancay, José y Guijarro-Cagua, Mariuxi. (2017). Reflexiones sobre 

metodología de la investigación educativa. Dominio de las Ciencias, 2(4), 245-254 

27. Roget, Ángels. (2020). Profesorado reflexivo e investigador: Propuestas y experiencias formativas (Vol. 57). 

Narcea Ediciones. 

 



Mariana Silva Balarezo1, Higinio Wong Aitken1, Teresita Merino Salazar1, Henry Díaz Merino1, 

Silvia Valverde Zavaleta1, Danny Villegas Rivas2* 

805 

28. Sánchez, Samuel. (2016). Actitud hacia la investigación en alumnos y docentes universitarios en Tuxtla 

Gutiérrez, Chiapas. 

http://dspace.biblioteca.um.edu.mx/xmlui/bitstream/handle/20.500.11972/706/Tesis%20de%20Samuel%20

Haroldo%20S%C3%A1nchez%20P%C3%A9rez.pdf?sequence=1  

29. Sáez, José. (2017). Investigación educativa. Fundamentos teóricos, procesos y elementos prácticos. UNED.  
30. Sánchez, Raquel., Mundó, Ana., Cuadros-Muñoz, Roberto., De Sarlo, Giulia., Jara, María., Mediavilla, 

Antonio., Fabregat, Santiago y Fontich, Vicens. (2019). Innovación docente: investigaciones y propuestas. 

Editorial Graó 

31. Sobrero, Viviana. (2018). Hacia una docencia inclusiva en la Educación Superior: La investigación sobre la 

propia práctica docente como herramienta de transformación. Revista chilena de pediatría, 89(1), 7-9.  

32. Murillo, Javier., Perines, Haylen y Lomba, Lucía. (2017). La comunicación de la investigación educativa. 

Una aproximación a la relación entre la investigación, su difusión y la práctica docente. Profesorado. Revista 

de Currículum y Formación de Profesorado, 21(3), 183-200. 

33. Torres, Paul. (2016). Acerca de los enfoques cuantitativo y cualitativo en la investigación educativa cubana 

actual. Atenas, 2(34), 1-15. 


	4. Concytec (2019). Conoce quiénes, dónde y qué estudian los investigadores peruanos en el RENACYT.
	5. Colén, María y Castro, Leyla. (2017). El desarrollo de la relación teoría y práctica en el grado de maestro en educación primaria. Profesorado. Revista de currículum y formación de profesorado, 21(1), 59-79.

