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Abstract: The aim of this review is to analyze the publications on the impact of COVID-19 on the virtual work of teachers in 

relation to work, socio-family and mental health. To review the literature, 32 articles were examined in the following databases: 

Scopus, EBSCO and Scielo; in English and Spanish, between 2020-2021. The search terms were: "teachers AND Covid-19", 

"impact of Covid-19 on teachers", "mental health AND teachers", "stress AND COVID-19", "family AND COVID-19". In 

addition, for the analysis of the results, 14 articles were considered and organized in a data matrix considering the aspects: 

work life, socio-family and mental health of teachers; framed in the COVID-19 context. As a result, in one study, 36.1% of 

teachers indicated that they were moderately satisfied with their work because they were not prepared to take on virtual 

education. Likewise, other authors found that levels of stress and distress were increasing, reaching very serious levels. 

Consequently, studies carried out on the impact of COVID-19 on teachers' work show that it has significantly affected their 

daily educational work, but that teachers have found coping strategies to deal with this new social and pedagogical dynamic.  
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Introduction 

 

The great challenge of virtual education 

The origin of the COVID-19 disease in the city of Wuhan in China, the declaration of the pandemic in March 

2020 and the growing contagion worldwide, caused a strong psychosocial impact in all senses, with students and 

children teachers immersed in it (Stoiljković, 2020). Thus, schools were closed to protect children and young 

people from the fearsome contagion and with this, problems arose in the teachers of how and what to teach; This 

is why new forms of teaching had to be implemented (Rivera et al., 2020). It is known that the teaching profession 

has always been carried out under difficult conditions; It is for this reason that they are constantly dissatisfied at 

work; The pandemic reality has given rise to a new complex and uncertain scenario, for which the working 

conditions and the demands of virtuality have made teaching work more complex, but at the same time constitute 

a challenge to empower oneself in this new reality (Salas et al. , 2020). 

We all recognize that learning can be achieved in different places and with different people, that is why 

online learning has been chosen as an urgent measure to be a viable alternative and thus continue to provide 

education in these times of social isolation ( Jain et al., 2020). 

In face-to-face education, learning is achieved through interaction with others, especially with peers and 

teachers (Rivera et al., 2020); now, at a distance, this has become more difficult. Likewise, in person, the teacher 

was able to get to know their students in different aspects and could detect various problems that altered learning, 

guiding the student and their parents to achieve improvements (Midcalf & Boatwright, 2020), this same is being 

done to distance, with the participation and commitment of the family, which have become the pillar of the 

teaching-learning process in this new reality (Cardini et al., 2020). 

However, communicative ability, which favors cooperative work, because everyone learns from everyone 

and gives rise to human contact, is taking place in a different way and it is difficult to adapt to the new situation; 

In short, face-to-face education offers many spaces and situations to socialize and build democracy, to learn to 

work for the common good (Aguilar, 2020) and in virtual education, small family spaces are being implemented 

that somehow seek solve the problem of social isolation (Crescenza et al., 2021). 

The great change, going from face-to-face education to virtuality, has turned us all upside down, which is 

why national and international teachers were faced with different difficulties: insecurities, doubts, fears, anxiety, 

stress (Herrera et al., 2021); Furthermore, while organizing and executing their teaching work, they faced 
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something chaotic such as the COVID-19 disease in their lives on a personal or family level (Almeida & Dalben, 

2020). 

For this reason, the teachers had to install the virtual classroom in a few days to empower themselves to this 

new reality by adapting strategies and gradually learning to use virtual resources and get more out of the internet 

and social networks, since they had to use any digital medium that facilitates and brings them closer to their 

students, putting their resilience capacity at stake and thus being able to face distance education with other 

strategies and other tools (Turull, 2020). 

Initially it was thought that virtual education was a complement to face-to-face education and that this 

situation would last for a short time, but this was not the case, teachers had to use the different resources they 

found on the internet: websites, social networks and what was implemented by government sites; all this with the 

active participation of students and the committed support of parents (Ruiz, 2020). 

 

Social isolation and its effects 

It was known that isolation and social distancing were effective in reducing the number of infected in this 

pandemic, but it was also necessary to recognize that it is always necessary to relate to others in order to have a 

satisfactory well-being despite social distancing; For this reason, it was necessary to think about those who were 

close and should be confined at home (García, 2020). 

In the same way, when the measure of preventive and compulsory social isolation was established to avoid 

contagion, the routines that each one had were altered, the relationships that were established with others were 

shortened when it was possible to go out on the street, it was suspended face-to-face work and had to stay away 

from those they saw daily (Ribot et al., 2020). Furthermore, this situation of being confined at home and constantly 

seeing family members, produced various confrontations; because all the dynamics of coexistence that they had 

changed and those who did not use to be constantly at home had to get used to being there all day to be able to 

assume this isolation (Cisneros & Robles, 2020). 

 

In this way, everything became new and uncertain and due to compulsory social isolation, virtual work or 

telework affected the lives of teachers both at the level of physical and mental health, social and family 

relationships, as well as work; since, nobody was prepared to carry out distance education (Dos Santos et al., 

2020). 

 

Work stress 

People going through a situation of compulsory social isolation, which does not allow them to move freely 

and who must maintain social distancing from others has generated mental health problems, which has been 

evident in symptoms such as: insomnia, anxiety, depression and stress; All of this increases when a close relative 

or they themselves suffer from the COVID-19 disease (Ramírez-Ortiz et al. 2020). In addition, behaviors of fear, 

anguish, sadness, anger or impatience are observed; these emotions are born as a way to protect life or to protect 

oneself from what is harmful, in this case, the COVID-19 disease (Valero et al., 2020; (Herrera et al., 2021). 

It is important to note that it is not possible to foresee the consequences of COVID-19 worldwide; Since an 

increase in mental disorders is foreseen, everyone fears getting sick, suffers from contracting the severity of the 

symptoms of the disease and must continue with the social distancing that has caused serious economic difficulties 

because it changed the way of living, working, studying, of living with the family and the way to bond with others 

(García, 2020). 

That is why this article addresses the effects that COVID-19 has produced in various fields of human activity, 

in which teachers are obviously included in their professional, social and family life; However, this reality has 

forced abrupt changes to adapt to this new form of existence (Martínez-Pérez & Lezcano-Barbero, 2020; 

Velásquez & Ruidiaz, 2021). 

This study is important insofar as it addresses the current reality and aims to provide useful information to 

analyze the consequences of COVID-19 in the lives of teachers because despite these changes, they must be 

prepared to serve their students in a physical classroom or in a virtual one (Midcalf & Boatwright, 2020). Thus, 

this inquiry will contribute to the understanding of this new normal and how it is affecting teaching work, since 

with the arrival of the pandemic everyone had to change their way of life in many aspects and go through a process 

of adaptation to the new changes (Velásquez & Ruidiaz, 2021). In line with this reality, the emotions of education 

social actors, especially teachers, should be reviewed and cared for so that they can continue to perform their 

professional responsibilities efficiently (Aldana & Rodríguez, 2020). 

Therefore, the objective of this review is to analyze the publications made in relation to the impact of 

COVID-19 in the virtual work of teachers with respect to work, socio-family and mental health, describing the 

vicissitudes by which teachers go through in this pandemic situation. 
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Materials and method  

 

In this investigation, a review of the literature was carried out analyzing the impact of COVID-19 on the 

virtuality of work, social and family life and on the mental health of teachers; identifying what is known about 

the subject, what has already been investigated and the aspects that would be missing (Reyes, 2020). 

The analysis-synthesis method was used, which allows a study of the scientific evidence found and 

synthesize the relevant information to show how the study was carried out. The search was carried out in English 

and Spanish, between 2020-2021, mainly in the database of: Scopus, EBSCO and Scielo and the search equations 

were, in Spanish: “teachers AND Covid-19”, “impact of Covid -19 in the teacher ”and“ mental health AND 

teachers ”“ stress AND COVID-19 ”“ family AND COVID-19 ”and in English:" teachers AND Covid-19 "," 

impact of Covid-19 on teachers "and" mental health AND teachers "" stress AND COVID-19 "" family AND 

COVID-19 ". The search results yielded a total of 575 documents, of which 105 were excluded due to duplicates 

and 435 due to considering that the title, abstract and keywords did not fit our review line and also because they 

were not articles; Finally, 35 investigations were selected from the total of those reviewed, of which they were: 8 

in English, 23 in Spanish and 4 in Portuguese (Lam, 2016). 

 

Results 

 

Virtuality and teaching work 

With the arrival of this pandemic worldwide, everyone's life has been harmed in all ways; That is why the 

teaching work changed in these times, since they suffered variations in their schedules, in their way of working 

and in their workload, as a result, their work was interrupted many times because the students did not They had 

the necessary digital tools to be served efficiently, being moderately satisfied with their work 36.1% of the total 

study (Martínez-Pérez & Lezcano-Barbero, 2020). 

On the other hand, in higher education, teachers and students were able to go from a face-to-face mode to a 

virtual one in a more comfortable way since they had basic technological knowledge because they had previously 

been using virtual means, such as videoconferences (Carabelli, 2020) . 

However, this did not happen with all of them, since the vast majority of pre-school and primary teachers 

were not trained in the technology and methodology of virtual education; In addition, the students did not have 

the autonomy and self-determination to fulfill their responsibilities in distance education, which is why the 

teacher's work turned out to be more difficult to be followed by the students and therefore required more effort in 

their daily tasks. (Castaman & Rodrigues, 2020). 

In addition, evidence was found that the teacher presented various difficulties: the organization and 

implementation of virtual classes, the lack of support and advice to be able to carry out teaching through the 

networks and give support to parents, since if Well many were guiding their children and were very committed to 

their education; Others, for various reasons, were not supporting, did not communicate or disconnected and 

communication with them and follow-up with students became more difficult, for the efficient performance of the 

teacher (Ludovico et al., 2020). 

All this leads to the observation that some teachers knew or already used some virtual means to be able to 

face this distance education, but the vast majority of teachers were not in the same situation, which is why they 

had to face various problems to implement virtual education (Velásquez & Ruidiaz, 2021). 

 

Changes in social and family life 

It may be thought that doing work from home predisposes you to have more time to dedicate to other personal 

activities, but the sense of time and being at home due to the pandemic cannot be managed well and this causes 

many inconveniences in families (Cisneros & Robles, 2020). It should be noted that in a study carried out 59.2% 

of the teachers surveyed considered that virtual education was an intrusion to their privacy and family life since 

they had to attend to their students and parents at any time of the day and hindered their hours of rest and being 

with their families (Akour et al., 2020). 

This is why, despite the distance education, the teachers had to take care of their own well-being and that of 

their family, maintaining a good diet and a positive routine of their hours dedicated to work and those that they 

should dedicate enjoying their family; all this following the security measures and in protection of not contracting 

the COVID-19 disease (García-García, 2020). 

 

Mental health in teachers 

On the other hand, university teachers in terms of the level of stress present a serious level with 89.4%; 

Regarding the level of anguish, they present a severe level with 94.2%; on the level of anxiety, they are also 

predominantly severe with 92.3% and on resilience, 58.9% show a medium level (Casimiro et al., 2020). In 

addition, 40% of teachers present depression, anxiety and extremely severe stress, this is due to the effort they 

make to live with COVID-19 and to fulfill their responsibilities inherent to their work (Aldana & Rodríguez, 
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2020). 

Likewise, within the difficulties of teachers, which can also be called stressors, are: excessive working hours, 

the organization of the school and of himself, the ignorance of virtual environments, the relationship with their 

students and parents and like everyone else, the uncertainty about the pandemic (Oros et al., 2020). 

Another aspect that affected the mental health of teachers was the problem that their students presented to 

continue with virtual education; Since the investigation carried out has allowed a holistic vision of what happens 

in education at a global level and we should talk about exclusion, since, although the government implemented 

virtual platforms and radio and television programs so that education continue in children and young people, they 

found many problems to access them; Also, the vast majority of students were alone at home and did not have the 

emotional support of an adult and a guide to follow the classes online, so the teachers had to do their best to 

respond to these situations and implement original resources and techniques to carry out their work and deal 

emotionally with their own problems and that of their students (Costa, (2020). 

It should be noted that one of the main difficulties that the teacher had was establishing relationships with 

his students, through virtual platforms especially in basic education, especially at the initial level, because one of 

the characteristics of infants It is expressing yourself freely, expecting acceptance from the other person; Faced 

with this reality, the teacher had to adapt and face this situation to efficiently carry out virtual education, generating 

stress and anxiety in teachers (Aguilar, 2020). 

Likewise, it is stated that with COVID-19, great social inequalities were increased in all aspects and that 

families could not preserve basic life situations; That is why, in the vast majority of cases, the teacher had to 

accompany his students and investigate the reason for the absence of some students, causing discomfort in them, 

because everyone, including them, became vulnerable actors within the society (Almeida & Dalben, 2020). In this 

way, and despite their own difficulties and those of others, the teachers of the different levels had to face new 

challenges. 

 

Discussion 

 

Undoubtedly, the arrival of COVID-19 and its implications have affected everyone's lives, but not only in 

the current moments, but its future consequences will be reflected in the different instances of human endeavor 

and especially in education. . It is evident that teachers have faced and are facing various difficulties in this context 

of pandemic and virtual education that are evident in the organization of virtual work with the ignorance that many 

had about this modality; the increase in working hours and little support from some parents (Oros et al., 2020; 

Ludovico et al., 2020). 

In the same way, teachers and students have had to face adaptation to virtual education despite initial 

ignorance of digital tools; However, educational actors have shown skills to overcome this obstacle by developing 

emotional resilience strategies to face this situation and transmit it to their students and families, achieving 

favorable results in coping with personal and work conflicts (Stachteas & Stachteas, 2020). 

All this caused damage in terms of mental health, since during this time of pandemic, teachers showed high 

levels of anxiety, anguish and stress due to the unexpected and the radical change in their work (Herrera et al., 

2021; Casimiro et al., 2020; Aldana & Rodríguez, 2020). Similarly, during the pandemic, 34% of teachers showed 

a high degree of fear of getting sick or seeing a family member contract the disease, all of this is still latent, so it 

is necessary to pay emotional attention to teachers (Stachteas & Stachteas, 2020). 

These changes have been so abrupt and unexpected that it has taken everyone by surprise; however, various 

implementation strategies for virtual education have been carried out, but this is not enough since it is necessary 

to train teachers in relation to virtual tools to improve educational services and the quality of teaching; This 

pandemic reality also generated desertion and discouragement in schoolchildren, who were faced with a new 

virtual reality that brought economic problems for families and teachers who were forced to acquire electronic 

devices; Added to this scenario is the lack of reliability of the new way of evaluating students (García, 2021). This 

situation is the one that has not been much investigated, since the teacher and the families had their economy 

affected in order to be able to implement the digital tools necessary for their work performance. All this must be 

remedied and implemented, learning from past deficiencies because it will still have to be followed in confinement 

and distance education. 

We have been living in a great social gap, for many years, but in these times, the digital gap has been added, 

which must be shortened since it is essential for the education sector, in these times of distance education that 

everyone has a signal digital (Díez & Gajardo, 2020). Likewise, it is proposed to work based on three gaps: the 

gap in access to education, since many students, for various reasons, did not access virtual classes; the pedagogical 

skills and digital literacy gap as many teachers and parents were not prepared to connect digitally; the use gap, 

since many of the students and teachers did not have the opportunity to use technology due to lack of electronic 

devices or internet service (Jain et al., 2020). Thus, added to the problems of the teaching profession implementing 

virtual education, teachers had to assume those of their students who, due to lack of connectivity or because they 

were alone, could not assume the educational activities that corresponded to them (Costa, 2020; Aguilar, 2020; 
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Almeida & Dalben, 2020). 

On the other hand, teachers, apart from facing the lack of technological resources and little communication 

with parents, also had to face the low participation of their students since they did not deliver the required work, 

this was confirmed by 60% of the teachers surveyed (Midcalf & Boatwright, 2020). Then, it must be analyzed 

whether through virtual education it has been possible to achieve new learning in students. 

 

Conclusions 

 

Undoubtedly, COVID-19 with all its implications, has brought countless effects in all sectors of human 

endeavor, because from one moment to the next our usual way of living was disrupted. Teachers were also affected 

in terms of their work because they went from a face-to-face education to a distance education, from synchronous 

to asynchronous classes, from a classroom education to a virtual one, for which no one was prepared and had to 

cope with abrupt way (Reynosa et al., 2020). 

 

 Likewise, social, friends and family relationships were affected, because like everyone else, they had to 

carry out distancing and quarantine. In many cases, they suffered the loss of colleagues, friends and family that 

they had to fire silently and from a distance (Almeida & Dalben, 2020). 

Within all this, mental health was also affected since, together with the pandemic crisis, teachers also had to 

emotionally accompany their students and their parents. Regarding this last issue, few studies have been carried 

out on school teachers (Aldana & Rodríguez, 2020). 

On the other hand, the lack of connectivity, the bad signal of the networks, the lack of student equipment, 

the lack of support from parents for various reasons: health or work; It greatly affected the work of the teachers 

because they could not have continuity in communication with their students and parents and thus many times, 

they were worried about not being able to have comprehensive care for their students covered (Aguilar, 2020). 

Finally, it is important to note that there are not enough studies that address the consequences that teachers 

have suffered on their physical health, since, with this new normal, they were also affected with physical and 

perceptual ailments, among others as a consequence of COVID- 19. Likewise, it should be investigated on the 

impact on the lives of teachers in terms of their economy; Since, as a result of this situation, they were forced to 

implement classrooms in their homes and buy devices that facilitate classes with their students, such as: computer, 

laptop, microphones, printers, latest generation cell phones and pay for unlimited connection plan on their cell 

phones. 
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